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Objectives
Analyze TBLT Adaptation Stories:
Explore the experiences of teachers (e.g., Ms Meng, Ms Leung, Mr Fu, Ms
Bell, Ms Wang, Ms May) adapting Task-Based Language Teaching (TBLT) 
in SEN contexts, using the 5-dimensional framework to evaluate their 
lessons and reflections.

Identify Effective Teaching Practices:
Examine good practices in TBLT that enhance English learning for students 
with special needs, focusing on real-life contexts, scaffolding, and the 5 aspects 
observed (lesson planning, students’ output, teachers’ thoughts).

Promote Reflective Teaching:
Encourage participants to reflect on their own practices by analyzing teachers’ 
strengths, challenges, and wishlist for TBLT, guided by the 5-dimensional 
framework.







Learning From 
Ms Meng



Ms Meng’s Lesson



Ms. Meng’s Lesson: Practices that need improvement

Story-telling Issue

43% of Ms. Meng’s 
questions didn’t 
push students to 

solve problems or 
think deeply.

Questioning issue

25% of the time, Ms. 
Meng stopped the 
Google story with 

side tasks.

Aspect Nature of the Problem Example from Lessons
Times it 

Happened
% Done Well % Missed

Lesson lacks 
emotional spark to 

engage

(33:47, student frustration ignored, 
no response)

2 50 50

Teaches 
safety/navigation 

skills

"Could you try to fill in the blanks now?" 
(17:44, shifts to task)

- "Could you open OneNote?" (17:44, technical 
detour)

- "Is that okay about using OneNote?" (19:26, 
focus on tool, not story)

- "Play the match-up game" (35:19, game 
breaks narrative flow)

12 75 25

Questions don’t 
push thinking or 

solving

- "Should we turn left or turn right?" (11:25, 
answered fast) 

- "Can you see my screen?" (30:27, yes/no, no 
depth) 

- "What can you see on the desk?" (13:15, 
simple recall, no follow-up) 

- "Do you have any questions?" (33:47, vague, 
unguided)

7 57 43

Not Enough 
Excitement

Not Feeling Like 
a Real Story

Weak Questions 
for Problem-

Solving



Ms. Meng’s Good and Poor Practices
Aspect Pre-Interview Post-Interview Good Practices Poor Practices

"Like a new colleague… 
entered the company" 

(47:06); "There is a 
purpose… should be able to 
learn" (19:18) – Journey and 

goal-focused.

"Not exactly task-based… 
took them to the next 

step" (4:27-45:49) –
Doubts journey, focuses 

on steps.

Pre: Strong narrative and goal 
intent starts lesson well (00:06:38: 

"arrived at Google").

Post: Doubts TBLT fit, misses 
goal checks (25% story breaks, 

e.g., 17:44: "open OneNote"; 
45:49: no pauses).

Teaches safety/navigation 
skills

"Use exploratory talk… 
‘What do you think you 
will see?’" (12:50-23:11) –
Suggests engaging 
students.

Post: Grows to value interactive 
talk, enhancing TBLT (e.g., 

suggested "What do you see?" 
12:50).

Pre/Lesson: Lacks exploration, 
weak questions (43% poor, e.g., 
11:25: "turn left?" answered fast).

Questions don’t push 
thinking or solving

Put the pictures on the 
orange board… get 

meaning from visual cue" 
(50:31-56:35) – Prioritises 

visuals.

Post: Shifts to visuals-first for 
storytelling (e.g., plans images 
before words, 50:31).

Pre/Lesson: Text-heavy, delays 
visuals (e.g., no pictures until 

35:19 Wordwall, reduces 
immersion).

Task Design

Exploratory 
Talk

Use of 
Visuals/Pictu

res



Learning From 
Ms Leung and Mr Fu



A teaching approach where students 
engage in practical, problem-

solving activities within a 
meaningful, often game-like 

context or storyline, using language 
to address real-life challenges and 
achieve specific outcomes, such as 
upgraded skills or self-awareness

Ms Leung’s definition of task-based learning can be 
summarised as
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Lesson Characteristics

• Emphasizes solving 
problem-based missions
that mirror everyday 
scenarios.

• Uses critical thinking tasks
to engage students in 
meaningful contexts.

Focus on Real-Life 
Tasks (TBLT 
Principle):

Gamification and 
Role-Playing:
• Incorporates scenario-

based learning and 
storytelling to personalize 
learning.

• Believes gamified, 
character-based tasks
enhance engagement.

Vision for Special 
Schools:

• Advocates for critical 
thinking tasks for 
students with special 
needs, emphasising
conceptual 
development and 
higher-order thinking.

• Aligns tasks with her 
students' relatively high 
abilities.

Storytelling and 
Clear Structures:
• Advocates for storytelling to 

increase student motivation.
• Prioritises clear task introductions 

to ensure comprehension.



Comparing Strong TBLT vs. Weak TBLT 
Approaches

Good Practice: 
Aim for 20–30% 

open-ended 
questions to foster 

critical thinking 
and 25–35% 

interpersonal 
questions to 
personalise 
learning for 

special needs 
students.



Count: 2

Avg: 0.65
10–15% <5%

Good Practice (75–
90%): High CCS 

(>80% of references) 
ensures a coherent 
narrative, keeping 

students focused on 
the task.

Good Practice (15–
25%): Frequent 

engagement fosters 
critical thinking, 
vital for TBLT’s 

student-centered 
approach.

Engages in Problem-
Solving/Creative Thinking

Comparison of TBLT Features Across Lessons



Learning From 
Ms Bell and Ms Wang



Ms Bell and Ms Wang’s Lessons



Good Practices

Transformation
Shifted from rigid, tool-

driven teaching to a dynamic, 
student-centered TBLT 

approach.

Structure
Sequencing tasks (e.g., Lesson 

13’s treasure hunt) breaks 
goals into digestible steps.

Discovery
Find out methods (e.g., plan a 

problem) reveals what 
engages SEN learners.

Engagement
Process focus (e.g., Lesson 11’s 

ongoing choices) sustains 
student engagement.

Ms Bell and 
Ms Wang’s 

Lesson 
planning

Role
Teacher’s central role 

adapts to SEN 
interaction limits.

Balance
Managing cognitive load 
balances stimulation and 

clarity.

Flexibility
Flexibility over fixed plans 

fosters independence in 
SEN students.



Aspect Average per 10 mins Example from Lessons

Coherent Context 

Score
8 times (CCS 80% at 1 pt)

Fung Tak Park journey 鳳
德公園 (Lesson 7)

Linguistic 

Support
6.5 times

Look left and right 
(Lesson 11)

Diverse 

Activities
2 times

Role-play (Lesson 9: 1.7), 
word wall (Lesson 11: 2.0)

Remind Objectives 0.3 time
Focus on should/should 

not" (Lesson 11: 1)

Good features like 
high coherence (e.g., 

Lesson 7’s CCS 22) and 
rich input (e.g., Lesson 

13’s grammar focus) 
drive engagement. 

However, the not-so-
good feature of 

infrequent objective 
statements (e.g., only 3 
times across lessons) 

suggests room to 
enhance clarity.

What Are Good Lesson Features?

Insights



Ms Bell and Ms Wang’s Gallery



Extended Curriculum: 20 
lessons/unit, 4 units/year

Visual Vocabulary 
(PowerPoint, images -ask 
students to pair 
vocabulary with images )

Role-Playing: Dynamic 
for language, problem-
solving

Process-Oriented Tasks: Ongoing tasks, unlike one-off outputs, 
methodically build language through varied experiences (e.g., signs, 
navigation), enhancing retention.

Teacher as Interlocutor: SEN students’ reliance on teacher negotiation (not 
peers) shifts role-playing to guided dialogues, tailoring support to their 
needs.

Task Sequencing: Strategically ordering tasks (e.g., describe symptoms →
learn clinic operations → write doctor’s letter) structures practical learning 
into manageable steps.

Interactive Tools: 
Rainbow One, Wordwall

Practical Integration: 
English in daily life

Exploratory Approach: Experimenting with TBLT revealed flexibility is 
more important than fixed lesson counts, letting teachers adapt to what 
engages students.

Cognitive Load Management: Gradual introduction of tools and vocabulary 
prevents overwhelm, ensuring steady comprehension over rapid exposure.

Pre-Study Belief

Ms Bell and Ms Wang’s reflections
Post-Study Realisation
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Good Practices for TBLT in SEN Contexts
Create Meaningful Connections (Deep Dive)
Link your lessons to students’ real-world experiences, like shopping (Ms Leung) or 
navigation (Ms Bell & Ms Wang), to engage SEN students and address memory or 
processing issues.

Combine engaging stories, like Mr. Bean (Ms May), with clear goals to ensure outputs

Guide with Clear, Active-Thinking Tasks (Input)
Design structured activities, like role-plays (Mr Fu) or step-by-step mapping (Ms
Wang), to spark learning.

Encourage Talking Together (Thinking-Together)
Use 20–30% open-ended and 25–35% personal questions (Ms Leung’s style) to foster 
dialogue, helping students process emotions and negotiate through interaction - even 
though students may immediately respond.

Support with Tools and Steps (Assistive Techniques)
Break tasks into small, visual-supported steps (Ms Bell) and revisit material (Ms May’s 
lesson) to manage cognitive load.


